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Concord University 

Concord University is a public, career-focused liberal arts insঞ tuঞ on located in rural southern West 
Virginia. Since 1872, Concord has off ered quality educaঞ onal programs to one of the poorest 
regions of the country. With an enrollment of approximately 1,400 undergraduates and 350 
graduate students, Concord has experienced a 15% enrollment decline over the past fi ve years 
due in part to decline in the regional high school populaঞ on, the college-going rate, and state 
funding for higher educaঞ on. The region and state face dire economics due largely to the demise 
of coal producঞ on and its ancillary industries, such as the railroad. Yet the need for postsecondary 
educaঞ on has never been greater if West Virginia is to transiঞ on from a coal economy to ensure a 
sustainable future.  

Title III Program 

The Title III program helps eligible Insঞ tuঞ ons of Higher Educaঞ on (IHEs) to become self-
suffi  cient and expand their capacity to serve low-income students by providing funds to improve 
and strengthen the academic quality, insঞ tuঞ onal management, and fi scal stability of eligible 
insঞ tuঞ ons. Funds may be used for planning, faculty development, and establishing endowment 
funds. Administraঞ ve management and the development and improvement of academic programs 
are also supported. Other projects include joint use of instrucঞ onal faciliঞ es, construcঞ on and 
maintenance, and student service programs designed to improve academic success. These 
programs include innovaঞ ve, customized instrucঞ on courses designed to help retain students and 
move the students rapidly into core courses and through program compleঞ on, which may include 
remedial educaঞ on and English language instrucঞ on.  

Introducঞ on
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Evaluaঞ on Approach 

Vela Insঞ tute’s approach to evaluaঞ on refl ects our non-profi t mission and the experience of our 
team to design evaluaঞ ons that are acঞ onable and useful for intended users. Vela Insঞ tute uses 
the Evidence-Based Pracঞ ces (EBP) framework from the Center for Evidence-Based Management 
to evaluate programs and improve community and student outcomes. 

This framework asserts that outcomes are enhanced by expanding from where informaঞ on and 
sources are gathered and then assessing that informaঞ on to uঞ lize the most trustworthy and 
relevant evidence available. 

Evaluaঞ on and Professional Development
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Year 2 Evaluaঞ on of Concord University Title III
To improve retenঞ on and graduaঞ on rates and thereby strengthen enrollment and fi scal viability, 
Concord included a suite of innovaঞ ons that aligns with the mission of Concord University:

Year 2 evaluaঞ on focused on collecঞ ng data to compare this year’s work and subsequent data to 
previously defi ned objecঞ ves, idenঞ fi ed data sources, and baseline data collected in Year 1. It was 
also uঞ lized as a year to work through the EBP process in planning the OIR. 

Year 2 presented challenges specifi cally related to personnel. University leadership worked with 
the U.S. Department of Educaঞ on to amend the original proposal to include both a Title III Director 
and the posiঞ on of Offi  ce of Insঞ tuঞ onal Research Director. The landscape of hiring has changed 
as a result of the COVID pandemic making it more diffi  cult to fi nd personnel willing to work ‘in-
person’. Finally, in July, 2022, a director was named along with a director for OIR.

With its mountainous terrain and diffi  cult topography, broadband and internet access have 
been slow to arrive in the region due to the unprofi tability for service providers. Thus, access 
to online educaঞ on has been limited unঞ l recently. 

CU Forward provides the needed structure to increase and modernize online courses to 
three populaঞ ons of students: 

• High school students to increase college readiness.
• Typical college students to increase online degree program viability. 
• Adult learners who may have some college but have not completed a degree. 

Online educaঞ on is especially criঞ cal to increasing higher educaঞ on access to rural students 
in Central Appalachia, who are o[ en bound by place and constrained by work and home 
responsibiliঞ es. 

First, CU Forward will provide aff ordable and fl exible educaঞ on through online 
courses and degree programs.

These pracঞ ces will keep students engaged earlier and throughout their ঞ me at Concord 
to increase retenঞ on and compleঞ on and ulঞ mately move directly into a career or graduate 
study.

Second, CU Forward will create a pipeline for students to engage in high-impact 
pracঞ ces including research and internships.

The Offi  ce of Insঞ tuঞ onal Research (OIR) will conঞ nue to report to students, the community, 
faculty, and staff  on the eff orts of the University in a transparent way.     

Finally, CU Forward will develop an Offi  ce of Insঞ tuঞ onal Research.
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Objecঞ ves

The results from year 2 show that the objecঞ ves are on track to being met, propelling the 
goals forward. For goal 1, objecঞ ve 1.2A showed a 94% saঞ sfacঞ on rate of staff  surveyed on 
professional development. Objecঞ ve 1.3C also met its annual goal by 3.75% more than anঞ cipated 
indicaঞ ng that students served by the center are being retained more than in the past; acঞ ons that 
improved this number should conঞ nue to be prioriঞ es for the program. 

For goal 2, objecঞ ves 2.2A (alumni partnerships) and 2.3A (student internship parঞ cipaঞ on) were 
just at their annual goal and are on track as intended; current acঞ viঞ es should conঞ nue. That being 
said, while there was no specifi cally defi ned annual goal for objecঞ ve 2.3B, it dropped below the 
baseline measurement, indicaঞ ng a decrease in students parঞ cipaঞ ng in undergraduate research 
Perhaps more focus should be placed on promoঞ ng research opportuniঞ es as well as incenঞ ves 
highlighted in the markeঞ ng of it towards students. Addiঞ onally, prioriঞ zing an annual increase goal 
with a concrete number could enlighten university faculty on how many research posiঞ ons need to 
open for students in order to meet this objecঞ ve. For goal 3, results are sঞ ll to be determined.



Concord University Title III Evaluaঞ on: Year 2    I   8

NSSE Survey Results

The Naঞ onal Survey of Student Engagement results for Concord University provide a look into the 
progress of goal 1 concerning online learning and goal 2 concerning high impact pracঞ ces. The 
diff erences and similariঞ es in the learning experiences of remote, hybrid, and in-person students 
give insight into improving and expanding online courses and degrees in the future.

The demographics of the survey were concentrated in specifi c groups of students but were sঞ ll 
varied enough to provide an accurate set of data with minimal skew.

Sample Breakdown by Grade

About half (45%) of responses were from seniors, followed by freshmen (37%), sophomores 
(4%), and juniors (2%). The remaining 12% described being of a diff erent class than the four 
listed.



Concord University Title III Evaluaঞ on: Year 2    I   9

Sample Breakdown by Gender

The majority of responses were from women (62%) followed by men (35%) and other (3%).

Sample Breakdown by In-Person / Remote

About 57% of students took in-person courses, 30% took remote courses, and 14% took 
hybrid courses. 

Sample Breakdown by Housing

Students living on campus comprised 45% of responses whereas only 10% came from 
students who replied campus housing was not applicable (with online-only degree listed as 
an example reason for this).
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The response opঞ ons range from 1 to 8 with 1 indicaঞ ng 0 hours per week spent on 
providing care and 8 indicaঞ ng more than 30 hours per week, with numbers in between 
those broken into ranges of 5 hours. Response opঞ ons: 0=1, 1-5=2, 6-10=3, 11-15=4, 16-
20=5, 21-25=6, 26-30=7, More than 30 (Hours per week)=8

Remote students had a mean of 3.48, hybrid had a mean of 2.00, and in-person had a 
mean of 1.48, with all groups heaving a median of 1. It is possible this is due to the choice 
to pursue an online degree being moঞ vated by the caretaking responsibiliঞ es more than 
anything else, but this was not asked nor were any further inquiries made in the survey. 

Remote students far exceeded hybrid and in-person students in staঞ ng they were providing 
care for another person which is the largest diff erence in mean out of all quesঞ ons. 
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Most of the signifi cant diff erences reported by students between remote, hybrid, and in-person 
courses had to do with learning. In-person and hybrid students reported a higher prevalence of 
classroom skills-based experiences such as parঞ cipaঞ ng in group work and giving presentaঞ ons. 
Remote and hybrid students reported a higher prevalence of social/emoঞ onal learning skills 
including connecঞ ng learning to societal issues, including diverse perspecঞ ves, and expressing 
strengths and weaknesses of their own views. There was no signifi cant diff erence in analysis and 
criঞ cal thinking skills including applying facts/theories/methods to pracঞ cal problems or new 
soluঞ ons, analyzing an idea or experience or line of reasoning in depth, and analyzing a point of 
view, decision, or informaঞ on source.

There were also slight diff erences in class ঞ me uses depending on whether a course was remote, 
hybrid, or in-person. Remote and hybrid classes were reported as uঞ lizing more ঞ me doing 
assigned reading as well as wriঞ ng clearly and eff ecঞ vely than in-person classes. Remote courses 
spent more ঞ me acquiring job- and work-based skills, followed by in-person courses and then 
hybrid courses, an interesঞ ng departure from pa� erns of hybrid remaining solidly in between 
remote and in-person courses or looping in with one of them. Remote courses also spent more 
ঞ me solving real-world problems. There were no signifi cant diff erences in other porঞ ons of class 
ঞ me including speaking and thinking clearly/eff ecঞ vely, thinking analyঞ cally, working eff ecঞ vely 
with others, and understanding people of other backgrounds and demographic groups.

Student engagement varied in some areas, yet it is unknown whether for lack of access, lack of 
self-direcঞ on, or lack of knowledge of resources. Hybrid and in-person course students reported 
spending more ঞ me engaging with faculty on acঞ viঞ es other than coursework than remote course 
students.  In general, there was not a signifi cant diff erence between students in terms of other 
reported engagement acঞ viঞ es such as talking about career plans with faculty, uঞ lizing other 
administraঞ ve faculty and learning support services, access to opportuniঞ es to be involved socially, 
and parঞ cipaঞ ng in high-impact acঞ viঞ es such as internships, learning communiঞ es, research, 
community service, and volunteer opportuniঞ es. There was a fair amount of engagement in these 
acঞ viঞ es that did not vary widely between groups, indicaঞ ng there were internships and research 
opportuniঞ es available either remotely or in the locaঞ on where online course-takers were located, 
perhaps those on or near campus who took online courses.

Students are reporঞ ng similarly on instrucঞ on across all types of courses. There are no signifi cant 
diff erences in instrucঞ on styles and most students are reporঞ ng that the instrucঞ on they receive 
is good/excellent across all areas. Of note, students are reporঞ ng highly of instructors in the areas 
of giving clear explanaঞ ons, good organizaঞ on of courses, using examples in their instrucঞ on, 
providing prompt feedback, having clear expectaঞ ons, and giving demonstrable learning 
evaluaঞ ons such as tests and papers.
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Offi  ce of Insঞ tuঞ onal Research

Vela Insঞ tute, through the use of the Evidence-Based Pracঞ ces (EBP) framework, is facilitaঞ ng the 
creaঞ on of the Offi  ce of Insঞ tuঞ onal Research (OIR) with a criঞ cal group of university stakeholders 
(including faculty and administraঞ on). During this past year, Vela Insঞ tute worked with Concord 
University stakeholders to co-create the roles and responsibiliঞ es for the OIR through collaboraঞ ve 
sessions.

Representaঞ ves from Vela Insঞ tute and Concord University met to work towards the development 
of an Offi  ce of Insঞ tuঞ onal Research. This involved discussions and guidance towards the primary 
goals of OIR, including feedback from stakeholders. Together, goals were made surrounding the 
informaঞ on and data that is intended to be tracked and uঞ lized in analysis by the OIR for purposes 
of be� ering the university, increasing its long-term sustainability, and expanding student off erings.

During the ASK phase of EBP, Vela and Concord idenঞ fi ed and mapped out the quesঞ ons related 
to the purpose and prioriঞ zaঞ on of the OIR. These eff orts were made in alignment with the 
missions of the university in order to form a path forward and understand what needs to be 
understood and implemented. Quesঞ ons that were idenঞ fi ed as goals for guiding data collecঞ on/
analysis included queries around student enrollment, uঞ lizaঞ on of campus resources, long-term 
sustainability of university funding, university experience saঞ sfacঞ on among stakeholders, and 
post-college outcomes of students. These were formed and uঞ lized in the ACQUIRE phase in 
which the prioriঞ zed aspects of CU’s mission were idenঞ fi ed, listed below. 

Understanding these aspects of the mission helped Vela and Concord prioriঞ ze the possibiliঞ es 
by impact on the mission and eff ort to get the desired results.

• Improve the lives of students
• Improve communiঞ es
• Prioriঞ ze innovaঞ on of teaching and learning
• Provide intellectual and creaঞ ve acঞ viঞ es
• Encourage community service and civic engagement

In the APPRAISE phase of EBP, Vela and Concord met to discuss survey results and organizaঞ onal 
structure. The role of insঞ tuঞ onal research was summarized and likened to a coach or facilitator 
for the funcঞ ons of the enঞ ty. It is a visionary of “change agency”, a source of informaঞ on but not 
the only source of truth, and the overseer of data and analyঞ cal tools for all operaঞ onal levels. This 
was uঞ lized to understand the logisঞ cal needs of the OIR including staffi  ng, idenঞ fying a need for 
2 full-ঞ me equivalent employees, idenঞ fi ed in this instance as 2-3 staff  with a mix of full-ঞ me and 
part-ঞ me employees. 

When thinking about the key aspects of the OIR and its employees’ role, the need for compliance 
record keeping and the desire for a strategic opঞ mizaঞ on of university resources to move the 
insঞ tuঞ on forward and improve student outcomes was evident in the feedback collected from 
surveys distributed to administraঞ on, faculty, and staff . Other funcঞ ons were also reported on and 
ranked below. 
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Concord University IR Offi  ce Prioriঞ es Quesঞ onaire Dashboard
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Survey Respondents 
A total of 104 individuals responded to the survey with most respondents (50%) describing their 
role as staff .

Data Sharing Culture
Responding to the quesঞ on related to percepঞ ons of the university’s data sharing culture, most 
respondents (65.4%) indicate an openness to sharing data, but only when asked. However, only 
53.3% of faculty responded with this view. A low proporঞ on of respondents (6.7%) indicated that 
they guard data jealously with 0% of administraঞ on with this percepঞ on.

Figure 2: Concord University OIR Quesঞ onnaire – Data Sharing Culture 

Which of the folowing best describes the culture of sharing data within your organizaঞ on?

Figure 1: Concord University OIR Quesঞ onnaire – Respondents 

How would you describe your role at Concord University?

Note: Results presented in the fi gure represent the aggregate responses from administraঞ on, faculty, and staff 
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Daily Use of Data 

Using data for compliance record keeping was the most common response regarding daily use of 
data across all roles at Concord University. 

However, the primary use of data varied by role with administrators being most likely to use data 
to drive strategy (77.8%), faculty to use data to improve instrucঞ on and student outcomes (83.7%), 
and staff  to both keep records (48.1%) and opঞ mize university operaঞ ons (48.1%).

Figure 3: Concord University OIR Quesঞ onnaire- Top Daily Uses of Data among 
Administraঞ on, Faculty, and Staff 
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Prioriঞ es of Concord University OIR

The commi� ee tasked with developing the OIR prioriঞ es worked with Vela to fi rst create a list of 
the criঞ cal projects and quesঞ ons on which the new OIR could/should be working. The commi� ee 
was then asked to assess: 1) the extent to which each project would help Concord University fulfi ll 
its mission by providing an 1-10 organizaঞ onal impact raঞ ng; and 2) the amount of eff ort it would 
take to complete each project using a 1-10 raঞ ng.

Table 1: Commi� ee Recommended OIR Prioriঞ es

Proposed Priority Priority DescripƟ on

CreaƟ ng standard reports to be shared with the 
university

Examine number of students in programs and 
program retenƟ on

Faculty salary compared to peer insƟ tuƟ on?

Six-year graduaƟ on compared to peer insƟ tuƟ on?

Create standard cost reports

Create and deliver compliance reports

7. Program Enrollment and RetenƟ on



Concord University Title III Evaluaঞ on: Year 2    I   17

As part of the APPLY phase, Vela and Concord began planning implementaঞ on of the OIR. 
Potenঞ al staff  were idenঞ fi ed and hired. Work in this phase also included thinking about where the 
OIR and its staff  should establish and maintain a presence on campus. The staff  will be trained to 
work towards the idenঞ fi ed prioriঞ es and report to the President or Provost.

Top Prioriঞ es 
(Top 5 for Administraঞ on, Faculty, and Staff ) 

• Direct Disseminaঞ on – Communicaঞ ons and 
Presenঞ ng 

• Data Collecঞ on – Surveys, Directly Monitoring 
Data Sources  

• Data Management – Storing, Organizing, 
Cleaning, and Handling Raw Data  

• Data Governance – Planning and Management of 
Data Strategies 

NOT Prioriঞ es
(Bo� om 5 for Administraঞ on, Faculty, and Staff ) 

• Offi  ce and Staff  Management – Budget, Personal, 
Hiring, and Meeঞ ng  

• Meeঞ ngs – Standing in Parঞ cipaঞ on in General 
Campus Meeঞ ngs  
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Recommendaঞ ons

Offi  ce of Insঞ tuঞ onal Research

Online Learning

1. Create opportuniঞ es for remote learners to parঞ cipate in collaboraঞ ve learning through 
group work and making presentaঞ ons (either live or recorded) as these are skills 
benefi cial for the workforce.

2. Given so many remote learners are also providing care for someone in the home, making 
remote learning as fl exible as possible to ensure students are able to accomplish both 
their responsibiliঞ es in and out of the classroom (either synchronous or asynchronous 
formats).

3. It is criঞ cal to examine remote courses and their offi  ce hour availability, as well as 
communicaঞ on channels available between students and faculty. Ensure remote learners 
have access to faculty in fl exible ঞ me periods and are aware of such resources.

DATA SHARING CULTURE

• Most respondents indicated there 
was a data share culture where data 
was either proacঞ vely shared or 
shared when asked.

• Build on this sharing data culture and design OIR to 
encourage data sharing proacঞ vely

• The design of OIR should include values to drive 
this data sharing pracঞ ce and include professional 
development and/or tools to make this possible.

Key Results Key Recommendaࢼ ons
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DAILY USE OF DATA

• Data is commonly used across roles 
for compliance record keeping, 
but otherwise roles use data for 
diff erent funcঞ ons.

• Design the goals and funcঞ ons of OIR to meet the 
needs of all roles across the university with the core 
funcঞ on of compliance.

• The OIR should also provide resources to support 
using data for strategic, instrucঞ onal, and operaঞ onal 
responsibiliঞ es.

Key Results Key Recommendaࢼ ons

OIR PRIORITIES

• General agreement across roles 
regarding the top ranked prioriঞ es 
for OIR, which included direct 
disseminaঞ on of results, data 
collecঞ on, data management, and 
data governance.

• Incorporate top priories into the design and funcঞ ons 
of new OIR.

• If the OIR offi  ce focuses on a facilitator model, then 
both automated disseminaঞ on and professional 
development will need to be priories.

Key Results Key Recommendaࢼ ons

OIR ACTIVITY INVOLVEMENT

• All roles agreed that most acঞ viঞ es 
should be shared by OIR and other 
units.

• The excepঞ on was of mandatory 
requests for data, which was seen 
as an OIR only funcঞ on.

• The core purpose of OIR should be to respond to 
external requests for data, but a range of acঞ viঞ es 
should be shared with clearly documentaঞ on for which 
enঞ ঞ es owns or shares the tasks.

• A process to determine the extent of involvement 
across administraঞ ve and faculty/staff  roles will help 
clarify roles in the establishment of OIR.

Key Results Key Recommendaࢼ ons



Concord University Title III Evaluaঞ on: Year 2    I   20

Next Steps for Grant Year 3

Objecঞ ves

Conঞ nue to monitor the established performance measures and objecঞ ves to idenঞ fy course-
correcঞ ons needed. 

Surveys

Surveys that will be sent out next year include the faculty and staff  analysis of data sharing and the 
role of the OIR, Alumni Survey, and Senior Survey. Data will be collected and compared to exisঞ ng 
baseline data to track progress and determine next steps. Vela Insঞ tute will work with Concord 
University on a survey to evaluate usage of data dashboards.

OIR

The newly created OIR defi ned their role in their mission statement as “providing data to support 
insঞ tuঞ onal improvement and eff ecঞ veness as well as federal/state compliance”. The staff  have set 
goals and plans for the upcoming year. 

The fi rst goal extends into the future of the enঞ ty and it is “to instate the major funcঞ ons of 
insঞ tuঞ onal research” including:

• State Reporঞ ng 
• Federal Reporঞ ng 
• Benchmarking 
• Rankings and Guidebooks 
• Data Visualizaঞ on 
• Data Literacy 
• Data Ethics 
• Developing and Uঞ lizing Surveys 
• Insঞ tuঞ onal Improvement Partnerships
• Drive Strategy 
• Support the Mission of Concord University 

The OIR will support funcঞ ons of insঞ tuঞ onal research by supporঞ ng college-wide projects with 
work on fi nancial projecঞ ons, assessment, accreditaঞ on, enrollment modeling, strategic planning, 
and salary studies.
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The next goal was broken down into smaller tasks to be completed within six months including:

• Creaঞ on of Calendar of Data Reporঞ ng  
• Determinaঞ on of Peer/Aspirant Insঞ tuঞ ons 
• Creaton and Uঞ lizaঞ on of External and Internal Data Dashboards 
• Creaঞ on of a Factbook 
• Analysis and Use of Data Protocols (will become part of Banner Users Group) 
• Data Literacy Iniঞ aঞ ves
• Engaging in Joint eff orts with IT 
• Survey Audiঞ ng to Determine Insঞ tuঞ onal Survey Calendar 
• Development and Organizaঞ on of External Webpage and other Outreach Materials

Data Dashboards

Vela Insঞ tute will conঞ nue to work collaboraঞ vely with the OIR to create data visualizaঞ ons that 
represent insঞ tuঞ on data. The Tableau dashboards will allow visitors to the Concord University 
website to view enrollment data by a variety of characterisঞ cs including race/ethnicity, in state 
residence, adult learner, and enrollment type. Addiঞ onally, Vela Insঞ tute will consult with Concord 
University on stakeholder use of dashboards.

Dashboards were created this year for visualizaঞ on of Concord University data. Pictured below is 
the enrollment dashboard fi ltered for the 2021-22 school year. The dashboards can be used to 
track and navigate data for be� er understanding of university demographics and informaঞ on. In 
the upcoming year(s), these will conঞ nue to be updated and staff  will be trained to uঞ lize these for 
reporঞ ng and analyঞ cs.
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h� ps://public.tableau.com/views/ConcordEnrollmentDashboard/EnrollmentDashboard?:lan-
guage=en-US&publish=yes&:display_count=n&:origin=viz_share_link

Concord University Enrollment Dashboard



Appendix 

Survey for Concord University Stakeholders 

Question 1: How would you describe your role at Concord University?  Administration, 
Faculty, or Staff  

Question 2: Which of these best describes how you use data day-to-day? 

For record keeping and compliance  
To optimize university operations  
To gain day-to-day university efficiencies   
To strategically move the institution forward  
To improve instruction and student outcomes 

Question 3: Which of the following best describes the culture of sharing data within your 
organization? 
Guard data jealously  
Share, but only when asked  
Publish or share proactively 

Question 4: Please rate the extent to which each of the following should be a priority of 
Concord’s new Office of Institutional Research on a scale of 1-5, with 1-Low Priority to 
5- High Priority:

Question 5: What should the involvement of the Office of Institutional Research be in 
each of the following: 
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